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ervice microsystems with each other and with the microsystem
f the home (Corter, Patel, Pelletier, & Bertrand, 2008; Pelletier

 Corter, 2006). Continuity works horizontally as the parent and
hild move across settings and vertically as the child moves through
evelopmental transitions in time (Saracho & Spodek, 2003). Ser-
ice integration can work horizontally and vertically, and it may
elp foster greater continuity in programming and fewer daily tran-
itions, as well as easing developmental transitions across home,
arly childhood programs, and school (Pelletier, 2012; Regional
ducational Laboratories’ Early Childhood Collaboration Network,
995). When integrated services include parent–child program-
ing such as family literacy, continuity in terms of language

earning opportunities may  develop between home and program
icrosystems. When integrated services include public school
indergarten programs in a school-as-hub model, these links may
roduce greater engagement between parents and schools (Patel &
orter, 2013; Zigler & Finn-Stevenson, 2007).
Evidence from qualitative process analysis also suggests that

n integrated community of multiple services at a singleit
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ittle research investigating program intensity defined in terms of
osage of sessions or hours for individual children in comprehen-
ive or integrated early childhood 
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Table 1
Descriptives of Categorical Independent Variables (N = 272).

N N(%)

JK (0)/SK (1) JK 137 50.37%
SK 135 49.63%
Total 272 100.00%

Sex  of child (0 = F,
1  = M)

Female 148 

148
ch Quarterly 35 (2016) 49–62
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Table 5
Examining predictors of lack of readiness in language and cognitive development.

Independent variables entered B Std. error of B Wald �2 Exp(B)

X2 Sig.

Model 3: Sets 1 + 2 + 3 Intercept 1.207 .572 4.453 .035
JK  .051 .214 .057 .812 1.052
Female −.117 .067 3.029 .082 0.890
EL1  .383 .425 .813 .367 1.467
JK*EL1 .224 .161 1.940 .164 1.251
2003Cohort .342 .225 2.314 .128 1.408
JK*2003Cohort −.020 .231 .007 .932 0.980
Maternal Ed’n −.257 .097 6.978 .008* 0.773
JK*Maternal Ed’n .081 .036 5.106 .024* 1.084
Prop.  child-centered goals −.249 .157 2.514 .113 0.780
Interest in school involvement −.124 .058 4.623 .032* 0.883
Maternal Ed’n*Interest school involvement .034 .010 10.681 .001* 1.035
EL1*Interest school involvement −.039 .044 .788 .375 0.962
#Other programs used prior to TFD .005 .018 .081 .776 1.005
Total  TFD participation −.000 .000 3.929 .047* 0.999
Indicators of Change .013 .007 3.019 .082 1.013
EL1*Indicators of Change −.009 .005 2.804 .094 0.991
Maternal Ed’n* Indicators of Change .001 .001 .248 .619 1.001
(Scale) .243 .022 1.275

Note: Although Model 1 yielded an optimal model in model comparisons, Model 3 yielded a significantly better model than the null model without predictors (p = .000) and
offered reductions in AIC. See online Supplementary materials for further information.

Table 6
Examining predictors of lack of readiness in communication and general knowledge.

Independent variables entered B Std. error of B Wald �2 Exp(B)

�2 Sig.

Model 3: Sets 1 + 2 + 3 Intercept 2.807 .713 15.522 .000
JK  −.429 .266 2.611 .106 0.651
Female −.084 .083 1.022 .312 0.91/F1 1 Tf
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esearch investigating comprehensive, integrated early childhood
rograms (Campbell, Pungello, Miller-Johnson, Burchinal, & Ramey,
001; Reynolds, 2004a; Reynolds et al., 2014). Note that “experi-
nce” in these studies is not defined in terms of graded intensity as
t is in the present study. Beyond this general correspondence with
he literature on program benefits for cognition, language and com-
unication, the finding of dose effects on physical development
lso corresponds to recent findings. Studies of comprehensive early
hildhood programs have pointed to both short-term (Reynolds
t al., 2014) and long-term physical health effects (Belfield & Kelly,
013). In the current study, the dose effects extend beyond health
ince the EDI physical health and well-being domain includes items
n energy level, physical independence, and motor abilities. While
ealth and physical development “programming” was not explicit
n TFD, other elements may  have fostered physical development
nd healthy 
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